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A GUIDE TO ADAPTATIONS AND MODIFICATIONS

In Bntrsh Columbia, three principles of learning guide practrce in the development of Integrated Resource
Packages (IRPs), whrch contain the provmually prescribed Iearmng outcomes for grades and subjects These are:

® Learning requrres the active participation of the student.
* Studentslearnina variety of ways and at different rates
. Learmng is both an mdrvrdual and group process.

_These same three pnncrples should guide the dlﬁerentlatlon of mstructron, assessment methods and/or
materrals——partlcularly the prmcnple that people Iearn ina varlety of ways and at different rates.,

‘ Today s classrooms are drverse and inclusive by nature Differentiation of mstructlon and assessment and the
principles of universal design are now recogmzed practrces for teachers.

Both dlfferentlatron and unlversal desrgn provide systematic approaches to settmg goals, choosmg or creating
flexible materials and medla and assessment. To undertake dlﬁ”erentlatlon and universal de5|gn teachers need
to be aware of a range of accommodations (multiple means of representation, of expressron and/or of
_engagement) that may be necessary to. help each student in the classroom succeed. These accommodatnons
may take the form of adaptatlons and/or modlflcatrons

Many students with special needs and srgmfrcant learmng challenges will be able to achieve the Iearmng

- outcomes for subjects or courses with no.or minor adaptatlons Some.may be’ able to achieve the Jearning
"‘outcomes of some subjects or courses with adaptations.- A small proportion will need to work on mdrvnduallzed
outcomes, goals dlfferent than the currlculum thls is referred-to as modification.

Adaptatlons

In BC policy, all students should have equitable access to learning, opportunities for achievement and the
pursuit of excellence i in all aspects of their educational programs. (Policy Document: Specnal Educatron
http://www.bced.gov.bc. ca/polIcv/pollues/specral ed.htm.) Adaptatlons are teachmg and assessment
strategies especrally de5|gned to accommodate a student s needs so he or she can achieve the learning
outcomes of the subject or course and. to demonstrate mastery of concepts Essentially, adaptatlons are ”best
practice” in-teaching. A student workmg on learnmg outcomes of any grade or course level may be- supported
through use ofadaptatlons

' Adaptations do not represent unfair advantages to students In-fact, the opposite could be true. If appropnate '
adaptations are not used, students could be unfalrly penalized for havmg learnmg differences, creating senous
negative impacts to their achlevement and self-concept '
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'_--Exarnples of Adaptations

Accommodations in the form of adaptations occur when teachers differentiate instruction, assessment and _
‘materials in order to credte a flexible learning environment. For example, a student could be working on below '
grade level learnmg outcomes in Language Arts and at grade levelin all other subjects or courses, 'some of which
.requrre reading matenals at the'lower readlng fevel. .

, Adaptatlons mclude but are not limited to

e audio tapes, electronlc texts, ora peer helper to assist with assigned readmgs
" e access to a computer for written assngnments (e.g. use of word predlctron software spell checker idea
'generator) : :
' alternatives to written assrgnments to demonstrate knowledge and understandmg
e advance organizers/graphic organizers to assist with followmg classroom presentatlons
. extended time to complete assignments or tests ‘
. ~_ support to develop and practlce study skills; for example ina learnlng a55|stance block
‘e " useof computer software Wthh prowdes text to speech/speech to text capabilities
. pre teachmg key vocabulary or concepts; multlple exposure to’ materlals '
_ N workmg on provnncral Iearnmg outcomes from a lower grade level ‘

- Best practice in teaching suggests that a record of successful adaptations for any student should be kept withina
~ student’s file to both document current practice and support future instructional needs. In the case of a student.
“with specral needs who has an Individual Educatlonal Plan (IEP).or Engllsh as a:Second Language students who -
+ have Annual Instructional Plans, successful adaptations are recorded in‘ these plans to document how the
-student.ls being supported currently and-also so other teachers will know what works well for that student.

.A For students with special needs, adaptations that are used for tests and exams must be included in their IEPs in "
. order for them to be considered for adaptatlons to the provmcral exam condltlons (adjudlcatlon) ,

Students whose education programs: mclude adaptatlons will generally be workmg toward graduatmg W|th a
Dogwood Dlploma :

~‘Grading and Repo_rting When There Are Ada_ptations '

_Gradmg for students who have been provided with adaptatlons should be in relation to the outcomes ofthe
curriculum. If the learnlng outcomes that-a student is working toward are from the curriculum ofa grade level
lower than the current grade placement, this should be indicated in the IEP or learning plan.and in the,bo_dy of
- the student’s progress report. Further information on this subject is available in the:Ministry document:

. Reportmg Student Progress: Policy and Practice: - ' : A '
http://www.bced.gov.be.ca/reportcards/09 report student prog. pdf
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‘Modifications

Thls section may not apply to students in ESL programs unless they are also ldentlfled as a student wrth specral
needs as determrned by Ministry and district. processes

: Accommodatlons inthe form of modlflcatrons are mstructnonal and assessment-related decisions made to
accommodate a student’s educational needs that consist of |nd|vrduallzed learning goals and outcomes whlch
. are drfferent than learning outcomes of a course or subject.

: W,hen 'To Use ’Modifications '

The decision to use modlflcatlons should be based on the same principle as adaptations—that all students must
" have equrtable access to learning, opportunities for achlevement and the pursuit of excellence in all aspects of
their educational programs Before modlfymg the outcomes for a student, schools should revrew all
lnstructlonal interventions tned and consider assessment mformatron, utllrzmg a process that is ongomg and
consultatlve——srmllar to IEP development practlces overall

3 Modlflcatlons should be consrdered for those students whose special needs are such that they are unable to
access the curriculum (i.e., students with limited awareness of their surroundings, students with fragile

: jmental/physwal health, students medically and cogmtlvely/multlply challenged ). Usung the strategy of

modrflcatlons for students not |dentlfred as spemal needs should be a rare practlce

In many cases, modlﬁcatlons need only form part of an educatronal program for a student w:th specnal needs,
and they need not be a permanent or long term solutlon Whether to use modifications should be reviewed on a
" regular basrs DeCIsrons about modifications should be subject or.course specific wherever possrble For

- example, a student with an intellectual disability may require modifications to a SpElelC subject area such as
mathematlcs however maodifications may not be required to meet the provmcral outcomes in physrcal
_education. -

Although deusrons about modifications to a student S courses or subjects may take place in grades earlier than
Grade 10; a formal decision that an overall program is modified does not need to occur until Grade 10. The
decision to provide modifications, partlcularly at the secondary school level, will result in students earning a
School Completion Certificate upon leaving school rather than credits toward graduation or a Dogwood
Diploma. Therefore, the critical decision of whether a students’ education program should includé modifications
" should not be made in isolation by a single classroom teacher The decision should be. carefully and thoughtfully
made, in consultation with parents, school admrmstratlon and/or instructional support personnel. This decrsron '
should address longer term educatlonal career and llfe goals of students and encompass plans for attalnlng
these goals
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-Examples of Modifications

" An educational program for a student might include a combination of accommodations which includes
modlﬁcatuons For example, a student could be working-on grade level learmng outcomes in Physical Education
and Health and Career Education and below grade level learnlng outcomes in Mathematlcs all with adaptations
while at the same time working on individualized learning outcomes that meet the student’s [EP goalsinall -

' other subjects. The individualized outcomes address functlonal life skills and foundational academlc Skl”S.

For students with special needs modn‘lcatlons that consist of mdwnduahzed learning outcomes or goals must be
mcluded in the IEP. Some further types of modifications mcIude : '

' » Contentand evaluation related to the course or subject but at a lower level of conceptual dlfﬁculty that
is based on a student’s lndlwduallzed outcomes or goals When students do well on this especnally
-designed material, they have a chance to feel successful For example, while students ina Grade 3 class
are researching for presentations on the solar system, a student with special needs in this class uses a

' 'computer to drag and click planets into a template of the solar system and learns to say the names of
each planet At the secondary level, a Grade 9 student with special needs learns how to count change
and manage a personal budget whlle other students are introduced to algebraic expressaons

s Only portions: of the learnmg outcomes are. addressed so that a student may partncupate in the classroom -
" and feel success even though they are working at a conceptual level mgmﬁcantly dlfferent from the
other students. For example; ina science class astudent with specnal needs learns to |dent|fy safe and
dangerous chemicals used in-the lab, while other-students carry out a chemistry’ experiment.
K Although related to the outcomes of the curriculum, the goals for a student with special needs are
- significantly dlfferent For example, 1 while other stidents are learning how to read and respond to text in
‘a Grade 4 classroom, a student with special needs is learnlng how to listén to stories at a pre-primary
) level and when to turn the page at the appropnate time using assistive technology

- Gradlng and Reporti‘n'g When there are Modifications

" If schools are using BCeSIS or Student Achlevement Data. Exchange (SADE) to record progress for students in
Grades4to 12,a value is requmed to be entered to maintain student records over time. For more information
about BCeSIS, please contact your local school district. For more information about SADE, please see the '
followmg link:-http: //www bced gov.bc.ca/datacollections/sade/

Progress reports to 'p’are'nts for students with speclal needs who are working toward individualized outcomes'or
goalsinan IEP rather than the outcomes of the curriculum for that subject or course may be done using
‘structured written comments or letter grades The most appropriate form of reporting for the student should
be determined collaboratively at the school level. if letter grades are used when modifications have been made
‘ the body of the student progress report should state that the evaluation is in relation to the individualized
outcomes or goals and not in relation to learning outcomes for the subject or course. The specific IEP outcomes
or goals evaluated should be _included in the student progress report. Further information on this subject is
available in the Ministry document; Reporting Student Progress: Policy and Practice:
http://www.bced.gov.bc.ca/reportcards/09 report student prog.pdf
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